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Preface

Why a Spanish Conversation Book Based on Cinema?

There are many reasons:
> Movies appeal to students of all ages.

» There have been numerous studies showing that authentic language is the best
“comprehensible input.” Cinema offers natural language in context.

> Movies provide a context in history and culture, as well as language, on which a
course can build.

> Videos and DVDs (rented or bought) are highly versatile teaching tools.
Students can watch them in or out of class. Instructors can use film clips in class
or include them on exams. DVDs can also be programmed.

> The eighteen movies in this book present a wide variety of themes, genres, and
cultural experiences.

Students who watch the movies chosen for this book will learn not only about “Big C” culture (e.g., the
Mexican Revolution in Como agua para chocolate, life in Castro’s Cuba in Fresa y chocolate, or the Spanish
Civil War in jAy, Carmela!). They will also see daily-life culture in a wide variety of settings. How do
people in the Hispanic world eat, cook, travel, play, get married, raise their children, spend their free time?
What non-verbal communication do they use, how much distance is normal between people in different
situations, how do they greet each other or express affection? It’s impossible to watch these movies and not
learn about culture through this engaging medium.

Changes in the Second Edition

» There are three new films: Maria llena eres de gracia, Diarios de motocicleta, and
Mar adentro.

> For each chapter there is a new section, Mas alla de la pelicula, including a
reading and an activity. The readings are interviews, magazine or newspaper
articles, or selections from film scripts or literary pieces.

> Introductory information about each film, its actors and directors has been
updated.

Choice of Films

Choosing the films was extremely difficult, since there is such a tremendous variety of wonderful movies
in Spanish. The movies were chosen for quality, cultural and historical content, and appeal to students;
however, the choice also depended heavily on availability. Many excellent films are simply too hard to
get in the United States or Canada. We did not choose films primarily to have a balance in countries of
origin. Spain and Argentina are overrepresented simply because they have very highly developed cinematic
industries with a long history of production and excellent distributing and marketing, so that the films
reach a global audience. Difficulty was another factor: some films are simply too complicated to be used
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viii Cinema for Spanish Conversation

successfully or the pronunciation is hard to understand. Another important criterion was that we did
not want to expose students to excessive violence, and a large number of very high-quality films were
excluded because of this factor. We did include some films that are R-rated for language and/or sex. See
the chart following the preface for ratings and other information about each film. If R-rated movies are not
appropriate for your students, these can simply be excluded.

Organization of the Book and Teaching Suggestions

The book requires students to have intermediate Spanish skills and can be used most successfully at high
intermediate or advanced levels. It can be a primary or secondary text for a course. Subtitles can provide
flexibility—they should be used unless the students are advanced. As with any real-world experience,
students will not understand every word—a certain tolerance of ambiguity must be cultivated—but they
will be highly motivated to understand material that they know was created for native speakers of Spanish.
While students will not all be able to spend time in a Spanish-speaking country, they can travel through
the eyes of filmmakers to many different parts of the world. We expect that this highly motivating context
will work well for students wherever the book is used, especially in classes where listening comprehension
and conversation are emphasized.

Following are suggestions for each section of any chapter:

Preparacion

Vocabulario preliminar

These sections are optional and can be done in class or assigned as homework. With some exceptions,
the words on the lists occur at least twice in the film and often three or more times. Words that students
may need to discuss the film but that were not actually used in the movie itself are glossed later on if
necessary. The first section of exercises was designed to give students key words and expressions they will
need to understand and talk about the movie. The second section, which they will encounter after they have
seen the film, features thematic vocabulary, including regionalisms, that is useful for further discussion.
We did not include vulgar words or expressions, in general; you can explain these at your discretion.

Antes de ver la pelicula
In most cases, these previewing exercises can be done in pairs or groups as well as with the whole class.
The exercise called Los personajes should be read before the film is viewed but completed afterwards.

Investigacion

These topics can be assigned to individuals or groups rather than to the whole class. Students can report
back with just a few sentences or with a more in-depth answer, depending on their language level and the
time available. Students using the Internet should be able to find information on the topics readily.

Exploracion
Ideally, the students should read this section over before seeing the film to help them prepare for it. The
exercises here are designed to get them to explore the basic content and plot of the movie.

Analisis y contraste cultural

Vocabulario
Again, these sections are optional and can be done in class or assigned as homework. See the information
under Vocabulario preliminar.
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Notas culturales
These notes are included to provide information that may be helpful in understanding the film. Students
can read them on their own.

Temas de conversacion o de composicion

As the title implies, these topics can be explored orally and/or assigned as short compositions. They
can be done with the entire class or in groups or pairs. The questions in parentheses can be augmented or
changed as the instructor chooses. These topics are optional and not all of them have to be covered.

Una escena memorable
Students can discuss or write about the scenes depicted, depending on the goals of the course.

Hablan los personajes

These can be covered quickly, with students giving short answers about who is quoted and in what
context, or they can be explored in depth. Instructors may choose to ask further questions about the
quotations and get students to elaborate on how they reflect the character in general or how they relate to
the themes of the movie.

Hablando de la cultura

This section refers to a cultural point that is included in the film and it generally poses a question about
cultural content or about how the movie would be different if it were from an English-speaking country.
Instructors may want to elaborate on these points or ask students what other cultural differences they
noticed in the film.

Hablan los criticos y los directores

These optional sections feature quotations from the directors of the films or from critics. Students can
answer the questions included for them or they can simply comment on whether they agree or disagree
with the quotations and why.

Mas alla de la pelicula
These readings can be assigned at home or covered in class. You may want to simply have students read
them and do the activities for extra credit. You can also have students work together in pairs or groups to
complete the tasks. In some cases, you might want to use only part of a reading (for instance, in Chapter
7, you could do only the selections from Alberto Granados’ diary, which will have fewer new vocabulary
items than Ernesto Guevara’s). The readings can be skipped entirely if you are focusing on listening and
speaking skills.

ldeas for Additional Activities
Here are some ideas for activities that can be done with the films (as a class or in pairs or groups),
depending on the goals of your course:

> Students tell what the movie would be like if it had been made in Hollywood.
What things would be different? Or, if there is a Hollywood film with a similar
plot, ask students if they’ve seen it and have them make comparisons.

> Students invent an alternative ending. (If you show the film in class, you could
also stop the film partway through and have students guess the ending, writing
it down without telling anyone else. Then ask for alternatives after the film has
been viewed.)

» Students tell what the characters would be doing five (ten, twenty) years later.

> They write an epitaph, eulogy, or obituary for one of the characters.
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They write a CV, personals ad, or want ad for one of the characters.
They write a review of the film.

They compare films with other movies in Spanish (for instance, by the same
director or on the same theme). They can rent and view other films on their own
for extra credit. They can also write summaries or reviews of these or make a
short oral report to the class.

Students create questions they would ask of a specific character.
They decide on the best gift for a certain character and tell why.
They write an ad promoting the film.

They write a diary entry for one of the characters.

A variation on Hablan los personajes: Write quotations from the movie on slips
of paper in two parts. (For instance, Se puede simplemente no estar muerto... /
...sin estar tampoco vivo.) Students circulate around the room and try to find
their partner, the person who has the other half of the quotation. They stand
together, read the quotation aloud, and tell who said it, to whom, and/or in what
situation.

They play Twenty Questions: someone pretends to be one of the characters
and the others ask yes/no questions until they guess correctly (or until twenty
questions have been asked).

Students write a question about the film (that they can answer) on a piece of
paper. They get up and find another student to talk to and ask their question.
After answering, the other student asks his or her question. The first student
answers. (They help each other if necessary.) Students trade slips of paper

and repeat the process with the new questions and new partners. Tell them to
continue for a certain period of time or until they have asked and answered at
least six questions.

Here are some ideas for activities that can be done after students have seen several films:

>

Students write about or discuss the riskiest situation, the happiest moment, the
worst decision, the most ethical choice, etc.

They create and give a prize to the best actor/actress, best film, best script, most
interesting plot, best music, and so forth.

Students compare specific characters. How are they similar and how are they
different? Which character is the most admirable? Evil? Memorable?, etc. Which
character would they most like to meet?

Students choose a scene from one of the films and a character from another film.
How would the character react in this situation?

If vocabulary is an important part of the course, students can review: give
them a list of categories (e.g., things to eat, places, things to wear, feelings, etc.)
Then give them words orally and have them put the words into the appropriate
categories.

Students compare language used in two or more films; for instance, the use of i
vs. usted or the level of formality of the language in general.
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Instructor’s Manual
The instructor’s manual includes:
1. an answer key for all exercises except the open-ended activities.

2. specific ideas for extra activities

Web Site/Obtaining the Films

The Focus web site includes pages for this book. On the web pages are names and addresses of places to
obtain the films, other resources available for this book, and links to other sites of interest.
http://www.pullins.com/Books/02318SpanishCinema.htm
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CAPITULO

Hombres armados

Presentacion de la pelicula:
El doctor Humberto Fuentes es un
hombre mayor que vive y trabaja

en una ciudad grande. Dice que

su «legado» (legacy) al mundo es

el trabajo que ha hecho parala
Alianza para el Progreso; hace afios
entrend a un grupo de estudiantes

de medicina del programa de la
Alianza. Sus estudiantes fueron al
campo a trabajar entre la gente mas
pobre del pais. El doctor no conoce
mucho el mundo, fuera del circulo de
gente que trata en la capital. Cuando
muere su esposa, decide empezar una
busqueda de sus estudiantes y de su
«legado».

* John Sayles, el director, guionista y editor de la
pelicula, es un estadounidense de Schenectady,
Nueva York. Es autor de novelas, cuentos, obras
teatrales y guiones cinematograficos. Después de
escribir varios guiones, en 1978 pudo hacer su
primera pelicula, Return of the Secaucus Seven,
con solamente $60.000.

* Sayles aprendio espafol en 1991 cuando escribia
su novela Los Gusanos, que trata de los cubanos de
Miami. Hizo borradores (drafts) del guion para
Hombres armados (Men with Guns) en espaiiol

y después cre6 un borrador final en inglés; un
traductor mexicano usé las dos versiones (espafiol
e inglés) para crear la version final del guion.
Sayles se comunicd en espaiol con los actores de
habla hispana durante la filmacién de la pelicula.
Decidi6 filmar la pelicula en espafiol. »



< Dice: «I've acted in a foreign language, and
I found that 80 percent of your energy goes
into the language and only 20 percent into
being the character you want to be. It made
no sense for me to have the actors struggling
with their English, or doing their scenes
phonetically, rather than concentrating on
their acting.»

* Otras peliculas de Sayles son: Lianna;
Baby, It’s You; Brother from Another Planet;
Matewan; Eight Men Out; The Secret of
Roan Inish, Lone Star, Sunshine State, Casa

Cinema for Spanish Conversation

de los babys y Silver City. Trabaja en forma
independiente para poder controlar el
contenido de sus peliculas.

* El gran actor argentino Federico Luppi, un
admirador de Sayles que ley6 el guion y quiso
participar en el proyecto, interpreta el papel
de Humberto Fuentes. Mandy Patinkin y su
esposa Kathryn Grody interpretan los papeles
de los turistas Andrew y Harriet. Muchos de
los otros actores se contrataron en México
durante la filmacion de la pelicula. =

Preparacion
Vocabulario preliminar
Cognados
atacar curar el helicéptero

la batalla
el/la comandante

La guerra
armado(a) armed, with weapons
la bala (el balazo)  bullet (shot with a bullet)
disparar to shoot
el ejército army
el enemigo enemy
el fusil gun
matar to kill
el/la soldado soldier

el/la desertor(a)
la guerrilla

la medicina
el rumor

Otras palabras

asesinar to murder, assassinate

avisar (el aviso) to warn (warning)

callar(se) to (be) quiet

el chofer driver

ciego(a) blind

entrenar to train (training)
el fantasma ghost

el legado legacy

la llanta tire

prevenir to warn

proteger to protect

tener miedo

to be afraid



Capitulo 1 - Hombres armados

A. Fuera de lugar. Para cada oracién, indique cual de las palabras est4 fuera de lugar y no tendria
sentido en el contexto.

Modelo:

Segun la radio, pasara un huracan por este pueblo. Hay que
(a. prevenir / b. callar / c. avisar) a los habitantes. b. callar

1. El pueblo fue atacado por (a. la guerrilla / b. el ejército / c. el
legado).

2. Elsoldado recogi6 su (a. fusil / b. pistola / c. fantasma) y se fue.
En la farmacia venden (a. medicinas / b. llantas / c. aspirinas).

4. «Esta muertan, dijo el detective. «;Por qué la (a. mataron / b.

curaron / ¢. asesinaron)?»

5. Siempre hay problemas en el pueblo cuando vienen hombres
(a. ciegos / b. armados / c. militares).

6. Suesposo se murid en la (a. batalla / b. guerra / c. bala).

B. Elsoldado. Complete el parrafo con palabras de la siguiente lista.

atacéd desertor entrenamiento miedo
chofer disparar helicoptero proteger
comandante enemigo llantas rumores

El joven empez6 un programa de _entrenamiento para hacerse soldado. Después de unas

semanas, tuvo la oportunidad de subir a un (1) para ver la zona desde el aire.

También aprendi6 a manejar el jeep y sirvi6 de (2) al comandante. Aprendi6

areparar el jeep, a cambiar las (3) , etcétera. El (4) le dijo que

la guerrilla es el (5) del estado y de la paz. Siempre habia muchos

(6) de que la guerrilla iban a atacar al ejército. Todos sabemos que el ejército

debe (7) al ejército. El joven soldado tenia una pistola pero no la pudo

(8) porque no tenia balas. Tuvo (9) y corrid. Ahora es un

(10) y no puede volver a su regimiento.
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Antes de ver la pelicula

La falta de comunicacion. Uno de los temas de Hombres armados es la falta de comunicacion, el
hecho de que a veces la gente no se entiende porque no habla la misma lengua. Conteste las siguientes
preguntas.'

1. ;Ha viajado usted a otro pais u otro lugar donde no entendia la lengua? ;Qué
lengua se hablaba alli? ;Tuvo problemas en comunicarse? Dé un ejemplo.

2. ;Ha tenido algtin problema de comunicacion con una persona extranjera aqui en
este pais? ;Qué paso6?

3. ;Cuales son algunas maneras de expresar una falta de comunicacion en espafiol,
o sea decirle a alguien que no lo (la) entiende?

4. ;Qué piensa de las leyes «English only» de algunas regiones de Estados Unidos?
sEs bueno prohibir el uso de las lenguas extranjeras? ;Por qué podria ser bueno
o malo?

Investigacion

Note
Busque informacion sobre uno de los temas que siguen.? Yoy, i
: reaq Str. Ucto,
1. la Alianza para el Progreso . Over ¢, 'Ha ky,
. . . o Cti Quegy; u
2. Hernan Cortés y la conquista de México see tbo E » Stiop in to
. . Cig e
(que el doctor menciona en una conferencia) Youy f] L in g on ore
. . Unqg r
el imperio de los aztecas Istang fo Pro
. . of jt ve
4. elimperio de los mayas
la teologia de la liberacién
Exploracion
A. Lahistoria
1. ;Quiénes son la mujer y la nifia que se ven al principio de la
pelicula? ;Qué hacen ellas?
2. El general habla de los «rumores» que los «rojillos» (quiere decir,
comunistas) crean. Pero después, cuando el doctor Fuentes dice que
va a ir a las montafas en vez de a la playa, ;qué dice el general de sus
«Tigres» en las montafas?
3. ;Qué piensa Ratl, el novio de Angela, de la Alianza para el Progreso?
;Qué opina de los indios?
4. ;A quién ve el doctor en el mercado? ;Qué hace en Los Perdidos?
;Qué dice de Cienfuegos, un estudiante del doctor, y del programa?
1 Your instructor may ask you to do this exercise with a 2 The Investigacion sections suggest topics related to the
partner (using the tu form of the verbs) and report the movie that you may want to find out more about. Your
information to the class. instructor may assign these to individuals or groups and

have them report the information to the class.
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10.
11.

12.

17.

18.

19.

20.
21.

5. 3Quiénes son Harriet y Andrew? ;Qué buscan? Cuando preguntan
sobre «los atrocidados» (es decir, las atrocidades) que han leido en los
periodicos de Nueva York, ;como reacciona el doctor?

6. Segun la anciana ciega en Rio Seco, ;qué le pasé a Cienfuegos? ;Por
qué tiene ella el valor de hablar al doctor cuando los otros no le quieren
hablar?

7. ;Por qué va el doctor a la policia? ;Qué le aconsejan alli? ;Qué ironia
hay en esta escena?

8. Cuando el doctor llega a Tierra Quemada, nadie le quiere hablar salvo
una mujer con un bebé. ;Por qué le habla? ;Qué le aconseja el doctor?

;Quién es Conejo? Segun él, ;por qué llevaron al doctor Arenas

ala escuela? En Tierra Quemada, ;qué queria decir «educacién»?
s«operacion»? j«graduarse»? ;Qué quiere decir Conejo cuando dice
«Nunca los mandaban a su pueblo»?

;Quién es Domingo? ;Qué piensa Conejo de éI?
;Sabe Domingo leer? ;Por qué le inyecta a Conejo la medicina que el
doctor Fuentes le da? ;Sabe Conejo leer?

;De qué se da cuenta el doctor cuando examina la pistola de
Domingo? ;De qué se entera cuando va a la oficina del doctor de
Soto (convertida en peluqueria)? ;Qué consigue Domingo en ese
pueblo («el Padre, el Hijo y el Espiritu Santo»)?

13. ;Quién es el padre Portillo? ;Doénde lo vemos por primera vez? ;Por
qué se llama «el fantasma»? ;Qué historia cuenta éI?

14. ;Qué le confiesa Domingo al padre Portillo?

15. ;Por qué le dice Portillo a Domingo «Yo lo absuelvo» cuando le habia
dicho antes que no le podia dar la absolucion, que ya no era sacerdote?
sAdonde lo lleva el soldado?

16. Cuando el doctor Fuentes dice que no tiene nada para Graciela, la mujer
que no habla (dice: «No soy psicologo»), ;qué hace Domingo?

sPor qué quiere ir a Cerca del Cielo el doctor? ;y Graciela? ;y
Domingo? ;De doénde le vino al doctor la idea de la descripcion
de ese lugar («un lugar donde alas de paz recogen las penas de tus
hombros»)? ;Por qué dice Domingo que ese lugar no existe?

En las ruinas, Conejo dice que los indios van a la selva «para escapar
de los blancos». En ese momento, ;a quiénes ve alli?

;Quiénes traen a Domingo, amarrado (tied) de las manos, a las
ruinas? ;Qué dicen ellos de Cerca del Cielo? ;De qué hablan dos de
ellos («chocolate con mango»)?

;Como es Cerca del Cielo? ;Qué hay alli? ;Qué no hay alli?

;Como termina la pelicula?
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